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English: 1 Seneca assignment set per week (alternating between Language and Literature). Sparx Reader will be used to accompany the reading of Literature 

set texts. Additional revision may be provided by individual class teachers. 

Maths: 1 hour of Sparx Maths, individualised homework set every week. Pinpoint booklets provided following assessments and additional revision provided 

by class teacher, where appropriate.

Science: 1 hour of Seneca homework, set every week.

MFL: 1 hour of vocabulary / listening / reading practice on Language Nut every week and 30 minutes of learning vocabulary, ready to be quizzed in the 
following lesson.
History: 1 hour Seneca assignment set by class teacher, every week. Recap content using Knowledge Organiser and when provided, complete practice exam 
questions.
Geography: 1 hour Seneca, each week. 1 x Core vocabulary booklet, using OMG revision across the year.
DT: Engineering: Seneca - core knowledge recap, as well as flip learning resources, both printed and or on teams. Reading and comprehension tasks with 

booklets on teams. Hospitality and Catering: Yr 11- revision workbook, revision tasks set on Teams. Re-cap content using Knowledge Organiser. 

Art: To complete/refine work for portfolio or set task projects when required.

Computing: 1 hour of Smart Revise. Individualised homework set weekly, based around previously taught topics and current topics. 

Film Studies: The 15 or 10 marks ‘Explore’ exam question which focuses on an aspect of film language. 

Sociology: 30 minutes of Senneca homework per week or an exam style question.

Sport: Year 11, 1 hour of exam revision from the revision guide & resources in Teams.

Child Development and Health & Social Care: Year 11, 1 hour of exam revision from the revision guide and resources on Teams.

All other subjects: Revise the information in this booklet using the revision sheets included with each subject. 

      

To support you in making progress in each of your lessons, your teachers have produced Knowledge Organisers which contain all of the main facts, knowledge and 
information that you need to know to be successful and make progress this half term. There are lots of ways to use these Knowledge Organisers, but the most important thing 

is that you are revising the knowledge and
you are able to recall it in your lessons. Please see below details of how to use this booklet; what your half termly homework looks like and how to secure lots of positive Class 

Charts points! 



Timetable
Use this page to copy out your lessons and room numbers

W1 Mon W1 Tues W1 Wed W1 Thurs W1 Fri W2 Mon W2 Tues W2 Wed W2 Thurs W2 Fri

1

2

3

4

5

6





Dates to remember this half term:
November December

Attendance record
Week Attendance %

Week 1

Week 2

Week 3

Week 4

Week 5

Week 6

Week 7



Sparx Reader Points: Sparx Maths Points:

Week 1

Week 2

Week 3

Week 4

Week 5

Week 6

Week 7

Total this half 
term:

In the boxes below, write the XRP score that you achieved for each subject. Your form 
tutor will award you additional CC points for the more XRP points you achieve in 

addition to the set points for each weekly homework.

Remember to click: ‘Login with 
Microsoft’ using your academy 
email address and password!



In the boxes below, write the titles of the assignments that you complete for each subject 
and your overall percentage scores. Your form tutor will award you additional CC points 

for the highest percentages you achieve in addition to the set points for each weekly 
homework.

Remember to click: ‘Login with 
Microsoft’ using your academy 
email address and password!

English 
Assignments:

Science 
Assignments:

History 
Assignments:

Geography 
Assignments:

Week 1

Week 2

Week 3

Week 4

Week 5

Week 6

Week 7

Total assignments 
completed this half 
term:



MFL Homework:

Week 1

Week 2

Week 3

Week 4

Week 5

Week 6

Week 7

Total 
assignments 
completed 
this half term:

In the boxes below, write out how many points you have achieved from your weekly 
homework. Your form tutor will award you additional CC points for the highest scores 

you achieve in addition to the set points for each weekly homework.

Remember to click: 
‘Login with Microsoft’ 
using your academy 
email address and 
password!



End of Half term Form 
Tutor Check:

Parent/Carer Check:

Independent Study 
Completed?

Beautiful Presentation?

Recall of Knowledge?

Your form tutor and your parent/carer will also check that you are completing your 
independent study within this booklet. Additional positive CC points will be awarded for 
beautiful presentation and your ability to demonstrate a strong recall of the knowledge 

within this booklet.

Personal Reflection: What are you most proud of within your Independent Study Booklet?

_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________



Homework Log 
Use this page to record any homework this half term

Subject Date Due: Additional Notes:



Homework Log 
Use this page to record any homework this half term

Subject Date Due: Additional Notes:
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Further Reading List
Challenge 

yourself by 
reading 

these topic-
related 
books!
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Knowledge Organiser

LIT P2

Act summary 

Act 1

The Birling family are celebrating the engagement of Sheila Birling to Gerald Croft. Inspector Goole 

arrives and tells them a young woman has committed suicide. The audience learns that Arthur 

Birling (the patriarch of the family) sacked the young woman (Eva Smith) but he is unremorseful. 

Sheila then got Eva sacked from her next job at a clothes shop due to being jealous. We then learn 

that Eva changed her name to Daisy Renton. Gerald is startled when he hears this name.

Act 2

We discover that Daisy was Gerald’s mistress for some time but Gerald broke things off and turned 

her out. Sheila hands Gerald back the engagement ring. The Inspector questions Mrs Birling and  

Sheila forcefully encourages her mother to be honest and open. Eva/Daisy turns to the charity Sybil 

runs when she needs support for her unborn child. Mrs Birling shows no remorse, instead she says 

the girl tried to use the Birling name. She condemns the father of the child. Erica enters at this 

point.

Act 3

Eric confesses to having sex with Eva/Daisy when he was drunk. He reveals how he stole money 

from his father’s company to support Eva and her unborn baby. The Inspector reminds the Birling 

family of  their social responsibility and then leaves. Gerald returns and tells the family that the 

Inspector is a ‘hoax.’ The older generation and Gerald rejoice. Sheila and Eric are shocked that the 

others haven’t learnt anything. A phone call at the end reveals a woman has committed suicide 

and an inspector will be visiting soon…

Context

J.B Priestley: The writer of the play and a social 
commentator who has a social conscience. A popular 
figure and keen supporter of social reform. He fought 
in World War I and saw the effects it had on the 
working class. During the 1930s  he became an activist, 
campaigning about the effects of social inequality in 
Britain. 

Pre and Post-War: Before WW1, there was an air of 
complacency that a war would actually break out, 
despite there being numerous strong hints. There were 
strong distinctions between upper/lower classes and 
women were subservient to men. After the WW2, the 
class distinction had been greatly reduced. Women had 
formed a more valuable and respected place in society. 
There was a greater desire for social reform. 

Capitalism: Capitalism is where businesses aim to make 
money and a country’s trade is owned by private 
companies/people. It is generally considered the 
opposite of socialism. Priestley deliberately criticizes 
the selfishness of this system and wants a fairer 
society. Birling personifies this.

Socialism: Socialism is an approach to economic and 
social systems that is characterized by social 
ownership, democratic control, and high levels of 
equality. They’re generally concerned with ensuring 
that inequalities between wealth and class are erased. 
In the play, the Inspector harbors socialist views. 

Social and Moral Responsibility: Attitudes towards 
social and moral responsibility changed rapidly in the 
time between when the play was set (1912) and the 
time when it was first performed (1946). In 1912, the 
general attitude of those with social and economic 
sway was towards looking after oneself and one’s 
family. By the mid-1940s, however, Clement Attlee’s 
Labour party won a landslide election, reflecting a 
wave of enthusiasm towards communal responsibility 
for everyone in society.

Titanic: RMS Titanic the largest British passenger ship 
at the time. It was a symbol of progression within 
society. It sunk in 1912 after striking an iceberg. It was 
one of the deadliest maritime disasters of the modern 
period and sent shockwaves around the world. It was 
supposed to be the pinnacle of comfort and safety and 
was frequently labelled ‘unsinkable’. However, during 
the disaster it was discovered that there wasn’t enough 
lifeboats and the lower-class passengers were last to 
be given the chance of escape. Consequently more of 
these passengers died. It is worth remembering that 
Arthur holds the arrogant views of that many others 
did of the Titanic before it met its demise.

Themes – A theme is an idea or message that runs throughout a text.

Responsibility All the family are forced to reflect upon their behavior towards Eva Smith/Daisy Renton 

and consider how responsible they are for her death. Some characters accept 

responsibility and feel guilt. On the other hand some are unwilling to accept any. 

‘We are members of one body. We are responsible for each other.’ The Inspector’s final 

speech.

Social Class
Class defines each character in the play. There is a clear hierarchy in the class system that 

causes oppression of the lower class. The actions of the upper class directly impact on 

those below. 

‘If you don’t come down sharply on some of these people, they’d soon be asking for the 

earth.’ Mr. Birling. 

Gender
Throughout the play there is evidence that a woman is to be seen and not heard. The 

males hold a lot of power at the start. Eric’s and Gerald’s treatment of Eva/Daisy as an 

object. Young women challenge this (Sheila) and by the end stereotypes are beginning to 

be broken.

‘...not only something to make 'me look prettier - but - well, a sort of sign or token of their 

self-respect.’ Mr. Birling discussing women.

Conflict among 

generations

Priestley uses age to show the different attitudes in society at the time. The older 

characters represent outdated ways of thinking; Sybil and Arthur believe in only looking 

after themselves. The younger characters represent a move towards caring about others 

in society.

‘You’re beginning to pretend now that nothing’s really happened at all.’ – Eric speaking to 

his parents.

Genre and Conventions

Well-made play: This is a popular type of play from the 19th Century where all the events 
build up to a climax. It is primarily concerned with events that happened before the play. 
The plot is normally intricate and complex.

Morality play: This would be a play that taught the audience lessons that linked to the 
seven deadly sins where characters that committed these sins are punished.

English 
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Assessment Objectives
AO1: Response to question and use of quotations;

AO2: Analysis of writer’s methods using terminology and the exploration of the effects on 
reader;

AO3: Context and links to genre/themes;

AO4: Vocabulary and SPAG.

Critical Verbs 
Priestley wrote because he was influenced by what was going on in the world he was living in. Society, religion, politics, family 
and personal experiences and beliefs will all have impacted on what Priestley was writing and why he was writing it. Use the 

structure below to create points.

Writer Uses Character/setting/event Critical Verb Theme/concept/context

Priestley uses Arthur Birling
the Birling’s home

the death of Eva Smith

to advocate
to criticise

to celebrate
to warn
to teach

to expose 
to personify

the need for more social 
responsibility in a post-war 

society.

Main Characters – Consider why Priestley included these characters. What is              their 

purpose in the play? What might they personify? 

Arthur Birling is the patriarch of the Birling 
family. His success in his business means his 
family live in the upper-middle class. He 
believes in capitalistic principles and rejects 
socialist beliefs. He considers Sheila’s 
engagement good for business. 
‘And I'm talking as a hard-headed, practical 
man of business. And I say there isn’t a chance 
of war.’

Sybil Birling is often described as being a 
‘cold’ character and is her husband’s ‘social 
superior.’ She is more concerned in ensuring 
her family does not ‘lose face.’ She also serves 
in a charity committee that’s aims are to assist 
women who need help.
‘She was claiming elaborate fine feelings and 
scruples that were simply absurd in a girl in her 
position.’

Sheila Birling is the first character to accept 
responsibility and show remorse. She is 
childish at  the start of the play but grows in 
maturity. Sheila takes on the role of the 
inspector, holding her family to account, once 
he departs.
‘That's what I meant when I talked about 
building up a wall that's sure to be knocked 
flat.’

Eric Birling: Eric works for his father and has a 
drinking problem  as he spends his time 
getting ‘squiffy.’ He is ‘half shy-half assertive.’ 
Only once all of his issues have been revealed 
are his family force to address his issues. He 
stands by his sister, Sheila, at the end. 
‘I don't know - really. Suddenly I felt I just had 
to laugh.’

Gerald Croft is the fiancé of Sheila and comes 
from a prosperous, well-know family. The 
Inspector criticizes Gerald’s affair with Daisy 
but suggests Gerald is the least culpable for 
her death. Gerald goes out of his way to save 
his skin at the end suggesting his capitalistic 
views are entrenched and will not learn from 
his mistakes.
‘The girl saw me looking at her and then gave 
me a glance that was nothing less than a cry 
for help.’

Inspector Goole is an omniscient character 
that seems to know all the answers before 
interviewing each character. He is in command 
of the situation despite others trying to put 
him off. He acts a Priestley’s mouthpiece.
‘He creates at once an impression of 
massiveness, solidity and purposefulness.’

Eva Smith/Daisy Renton is a young, working 
class woman, who is very important to the 
play, yet we never meet her. Her gruesome 
death is used to exploit the harsh treatment of 
the lower classes.

Edna is the Birling’s maid and the only 
working-class character we see on stage.

Symbols and Killer Quotations

‘As if we were all mixed up together like bees in a hive - community and all that nonsense.’
• Simile exploring the Edwardian social structure.

• Bees produce honey. Is Priestley saying the product of socialism is ‘sweet’?

‘Unsinkable, absolutely unsinkable.’ 
• Like Mr. Birling’s narrow-minded views? He won’t be swayed and his views are ‘unsinkable.’ 

• Microcosm of society on board.
• Society is doomed to ‘sink’ if people don’t change.

• Dramatic irony.

‘She'd swallowed a lot of strong disinfectant. Burnt her inside out, of course.’
• Disinfectant is used to clean and eradicate germs.

• Eva/Daisy being seen as something needed to be ‘cleaned’ from society.  Is this how she sees herself by the end of her encounters?
• Link to the ‘fire’ mentioned in the Inspector’s final speech?

The unborn child.
• Would ‘merge’ two classes together.

• He would be a Birling and the ‘future’ of the family. What does it say about their future?
• Impact on the innocent in society. Doomed from the start?

‘Fire, blood and anguish.’ 
• Divine retribution.

• Foretelling the war. Does the Inspector know that the audience has not changed? 
• Hell? Punishment for sins.

Threshold Concepts

Time Theories.
Dunne believed we could begin to see forward in time through our dreams. We could look at our present actions and see the consequences of them. 
These would allow us to change.
Ouspensky believed that when we die we re-enter our life once more from the beginning. We are born again to the same parents and continue to 
repeat all the events of our life as before. We can escape repetition by improving ourselves and leading better lives.

Seven Deadly sins and virtues
Each character represents one of the sins (pride, lust, gluttony, sloth, avarice, wrath, envy). Eva/Daisy shows more virtues than the Birlings do. 

Representation of women
Suffragettes (violent and aggressive) and suffragists (peaceful) were political groups focused on achieving power for women and the right to vote.
Consent to sex is something Eva/Daisy doesn’t seem to give during her encounter with Eric. Priestley doesn’t not class this as a sin for Eric. Raises 
questions about misogyny in society. 

Social conditioning 
Social conditioning is the sociological process of training individuals in a society to respond in a manner generally approved 
by the society in general and peer groups within society. The social context that Mr and Mrs Birling  grew up in, is not that 
different to that of their children Eric and Sheila, yet JB Priestly had the latter two reform by the end of the play.

English 
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Use BITES to 
help you 
understand 
the poem.

Poetic Language Devices

Alliteration Repeated first sound Metaphor Something is something

Assonance Repeated vowel sound Mood Atmosphere

Consonance Repeated consonant 
sound 

Onomatopoeia Word that sounds like it does

Colloquial 
Language

Local/casual language Personification A non-human thing is given 
human qualities 

Emotive Makes you feel 
emotional 

Plosive Letters p/t/k/b/d/g 

Euphemism Make something nasty 
sound okay 

Question Asks something

Extended 
Metaphor

A metaphor present 
throughout

Rhyme- 
Internal

Rhyme that is on the same line 

Half Rhyme Nearly rhymes Semantic Field Words about the same thing

Hyperbole Exaggeration Sibilance A repeated s sound 

Imagery creates a mental image 
in the reader's mind

Simile Comparison using like or as

Irony Sarcasm Symbolism Something that represents 
something else 

Poetry Devices- Structure

Anaphora/Epiphora Repeated first words/last words on a line.

Chronological Time order

Caesura A break using punctuation

Enjambment Run on lines.

Iambic Pentameter 5 beats in a line

Juxtaposition Contrast

Layout Position of lines on the page

Repetition Repeated words/ideas

Rhyme Scheme Organisation of the rhyme

Rhyming Couplet Two lines that rhyme

Rhythm The beat 

Stanza/Verse Paragraph

Volta Turning point

Poetry- Form

Autobiographical About the poet

Ballad Story poem

Blank Verse No rhyme 

Concrete Poem In the shape of the subject

Dramatic Monologue Speaks to the reader

Epic Tragic/heroic story poem (long)

First/Third person Written as 'I'/He,She,They

Free Verse No regular rhyme/rhythm

Lyrical Emotional/beautiful

Narrative Tells a story

Ode Lyrical poem to one person

Sonnet Love poem

Unseen 
Poetry

AO1 - Read, 
understand and 
respond to texts

A02 - Analyse 
the language, 
form and 
structure 

English
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Ask your parent or 
carer to quiz you on 

some of the knowledge 
and ideas from English. 

See if  you can make 
links with events, 

themes or characters

Hexagon thinking 
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English. Choose what text you would like to revise and write that in the middle (e.g. Macbeth). Each section on the clock can 
either be a theme or character focus (e.g. Supernatural/ Banquo). Once you have decided on the focus, make notes including key 

quotes and contextual links that you could use in an exam about that question 

Clocking up quotes
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Ask your parent or carer to quiz you on some of the 
knowledge from Maths and Science. Record your 

scores below and see if you improve each time. 

Date Subject Score /10 Did you improve from last time? 

PARENT/ CARER QUIZZES
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Key individuals:
Knowledge organiser: the origins of the Cold War, 1941—1958

Glossary of key terms:

Cominform  

set up

A-bomb: the atom bomb was the first nuclear weapon.  Two were 
dropped on Japan in August 1945. The USSR  raced to develop its 
own A-bomb, which was done in  1949.

Ideology: a set of shared beliefs. In 1941, the USA and  USSR had 
different ideologies about how a country  should be governed.

Arms race: a race to have more bigger, powerful  

weapons than another country.

Iron Curtain speech: a speech given by former Prime  Minister, 
Winston Churchill, on 5 March 1946. He made  it plain that he 
thought the USSR was a threat to freedom  and world peace.

Berlin Crisis, 1948: disagreements over the running of the  German 
and Berlin zones of occupation led to the Berlin  Blockade and Berlin 
Airlift. It ended when the USSR  backed down and lifted the
blockade.

Marshall Plan: also known as the European Recovery  Program 
(ERP), offered economic aid to the countries of  western Europe to 
help them rebuild and to prevent them  becoming communist.

Capitalism: the belief that everyone should be free to own

property and businesses to make money.

Military Alliances: armed groups of countries that  support each 
other if attacked. The USA led NATO and  the USSR led the 
Warsaw Pact.

Comecon: its full name was the Council for Mutual  Economic 
Assistance. It was the USSR’s version of the Mar- shall Plan in the 
Eastern bloc.

Potsdam Conference: the final conference between the  Grand 
Alliance to solve the problems of WW2. It met in  Potsdam in
Germany.

Cominform: its full namewas the Communist Information Bureau. It
was set up by Stalin to allow him to control the governments of the
satellite states.

Satellite state: a nation that was once independent but is  now 

under the control of another.

Communism: the belief that all property should belong to  the state 
and that everyone gets a fair share of the  wealth.

Superpowers: the name given to a state that is stronger, either
militarily or economically than all others. The USA and USSRwere
superpowers.

Containment: limiting the spread of something. During the

Cold War, the USA wanted to contain communism.

Tehran Conference: the first meeting of all leaders of the Grand
Alliance, in Iran. Themeeting discussed how to win WWII and what
to do after the war.

Dollar Imperialism: Stalin used this phrase in his criticism  of the 
Marshall Plan. He argued that the USA wanted to  divide Europe 
in two and establish American economic  control over western
Europe.

Telegrams: a written message sent by telegraph. The  

predecessor of an email. Famous telegrams include

Kennan’s  ‘long’ telegram and the Novikov telegram.

FRG: short for the Federal Republic of Germany. This was  the full 
name of West Germany. The FRG was a  democracy and capitalist. 
It joined NATO.

Truman Doctrine: a speech by Truman on 12 March  1947, in 
which he offered support to Greece and Turkey  and said the USA 
would contain communism.

GDR: short for the German Democratic Republic. This was the full
nameof EastGermany. TheGDRwas a communist state. It joined the
Warsaw Pact.

United Nations: a world organisation designed to stop  war. The 
USSR, USA, France, UK and China had the right  to ‘veto’ (stop)
resolutions.

Grand Alliance: the name given to the UK, USA and USSR  when they 

united to defeat Nazi Germany in WWII.

USA: United States of America (also shortened to United  States). 

50 states ruled from Washington D.C.

H-bomb: the hydrogen bomb was the next generation of  atomic 
weapon after the A-bomb. The USA got theirs in  1952 and the 
USSR in 1953.

USSR: Union of Soviet Socialist Republics (also shortened  to Soviet 
Union). Fifteen republics ruled from Moscow, the  capital of Russia.

Hungarian Uprising: an attempt by the people of  Hungary to 
break free from Soviet communism. The USSR  invaded when the 
Hungarian leader, Nagy said Hungary  would leave the Warsaw 
Pact. The USSR reimposed a  Soviet communist government in
Hungary.

Yalta Conference: a meeting of the Grand Alliance at  Yalta in 
the USSR. It made the agreements at Tehran  more concrete 
including the division of Germany and the  creation of the United
Nations.

ICBM: short for Inter-continental ballistic missile. Essentially  a rocket, 
that a nuclear bomb can be attached to and  fired at an enemy.

Zone: an area of land. After WWII Germany and  Austria 
were divided in to four zones occupied by the  USA, USSR, UK 
andFrance.

January1949:

Comecon set up

7 October1949:  

Formation of  

German  

Democratic  

Republic

23 June—

11 November1956:

Hungarian Uprising

14 May 1955:

Warsaw Pact formed

Presidents of the 

United States of America

(USA)

Capitalists  

Westernbloc.

Franklin D. Roosevelt (1933—1945)

President during the Grand Alliance.

Wanted to work with the USSR to at

the Tehranand Yalta Conferences.

Harry Truman (1945—1953)

President during the freezing of relations  with 

USSR. Famous for dropping the  first A-Bomb, 

the Truman Doctrine,  Marshall Plan and Berlin

Airlift.

Sought to contain communism.

Dwight Eisenhower (1953—1961)

President during the Hungarian  

Uprising, and escalated the arms race  

by authorising US H-Bomb (1952)  and 

ICBM tests(1957).

Leaders of the

Union of Soviet Socialist Republics 

(USSR)

Communists  

Easternbloc.

Josef Stalin (1929—1953)

Became unchallenged leader of the  

USSR in 1929. Joined the Grand  

Alliance after the Nazis invaded the  

USSR in 1941.

Stalin was a ruthless dictator, who wanted to  

prevent the USSR being invaded again. He built  a 

buffer-zone in Eastern Europe as he felt that the  

capitalist powers would eventually invade again.  

He sought to build up the USSR’s strength for a  

future war and spread communism. An example  of 

this is the Berlin Blockade in1948.

Nikita Khrushchev (1953—1965)

Famous for a policy of peaceful-

coexistence with the USA. He created  

the Warsaw Pact (1955) and  ordered 

the invasion of Hungary  (1956).

25 May 1949:

Formationof

Federal Republic  

of Germany

4 April 1949:

NATO set up

7 October 1949: 24 June 1948—

12 May 1949:

Berlin Blockade

January 1947:

Communist takeover of Poland

5 June 1947:

Marshall Plan

announced

February1948:  

Communist  

takeover of  

Czechoslovakia

27September

1946:

Novikov  

telegram

22 February 1946:

Kennan’s ‘long’ telegram

5 March

1946:

Churchill’s

‘Iron Curtain’

12 March1949:

TrumanDoctrine

Timeline:
November  

1943:

Tehran  

Conference

July 1945:  

Potsdam  

Conference

February  

1945:

Yalta  

Conference

August 1945: speech

A-Bomb
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GCSE Physical landscapes in the UK – Coasts Knowledge OrganiserKI : The UK has a range of diverse landscapes

KI : The coast is shaped by a number of physical processes

KI : Distinctive coastal landforms are the result of rock type, structure and 
physical processes

KI : Different management strategies can be used to protect coastlines from the effects of 
physical processes

Key terms Definitions

Chemical 
weathering

The decomposition of rock by a chemical change within the rock

Deposition Occurs when material transported by the sea is dropped due to 
the sea losing energy

Erosion The wearing away and removal of material by a moving force

Longshore drift Zig zag movement of sediment along the shore caused by swash 
and backwash

Mass movement The downhill movement of weathered material under the force of 
gravity

Mechanical 
weathering

Weathering process that causes physical disintegration of rock 
without any change in the chemical composition of the rock

Sliding Loose material becomes saturated and flows downhill

Slumping A whole segment of the cliff moves down slope along a saturated 
shear-plane or line of weakness

Transportation The movement of eroded material

Waves Ripples in the sea caused by the transfer of energy from the wind 
blowing over the surface of the sea

Key terms Definitions

Abrasion The wearing away of cliffs by sediment flung by breaking waves

Attrition Erosion caused when rocks and boulders transported by waves bump into 
each other and break up into smaller pieces

Hydraulic power Waves breaking compress air in cracks in a cliff

Soft engineering Managing erosion by working with natural processes

Beach 
nourishment

The addition of new material to a beach artificially.  Cheap (£500, 000 
per 100 metres), easy to maintain, constant maintenance, sand from 
seabed destroys organisms

Beach reprofiling Changing the profile or shape of the beach

Dune 
regeneration

Action taken to build up dunes and increase vegetation to strengthen 
the dunes and prevent excessive coastal retreat. Maintains natural 
environment, cheap, time consuming, areas off limit, limited area  £200 
– £2000 per 100 metres

Hard 
engineering

Use of concrete and large artificial structures to defend the coast

Gabion Steel wire mesh filled with boulders.  £50,000 pre 100 metres. Cheap, 
improves cliff management, unattractive, last 5 – 10 years

Groyne Wooden barrier built out into the sea to stop longshore drift.  £150,000 
each, cheap, widen beach, unattractive, causes problems down the 
coast

Rock armour Large boulders dumped on the beach as part of the coastal defences.  
£20,000 per 100 metres, quick to build, expensive to transport rock, 
rocks might not blend in

Sea wall A concrete wall to reflect the energy of the sea and prevent erosion.  
£5000 - £10,000 a metre, effective barrier, promenade on top, 
expensive, high maintenance

Managed retreat Allowing cliff erosion to occur as nature takes its course. Cheap, natural 
process, loss of land, relocation of people

Constructive waves Destructive waves

Powerful swash
Weaker backwash
Long wave length
Low wave height
Gentle beach

Weak swash
Strong backwash
Short wave length
Higher wave height
Steep beach

Types of weathering

Mechanical weathering Disintegration / break up of rock e.g. 
freeze thaw

Chemical weathering Caused by chemical changes e.g. 
carbonation, oxidation

Mass movement Downward movement of material under the influence of gravity

Sliding Blocks of rock slide downhill

Slumping Rotational slip of saturated soil and weak rock

Rock falls Fragments of rock break away from the cliff face

Transportation : Longshore Drift
Swash – the movement of 
material up the beach
Backwash – the movement of 
material back down the beach

Deposition – the dropping of 
material

• Where flow of water slows e.g. sheltered bays
• Where there are large flat beaches
• Where there are engineered structures e.g. groynes

Key terms Definitions

Arch A wave eroded passage through a headland

Bar When a spit grows across a bay to create a lagoon

Beach The zone of deposited material that extends from the low water line to the 
limit of storm waves

Cave Large hole in the cliff caused by waves forcing their way into cracks in the cliff 

Cliff A steep high rock face formed by weathering and erosion along the coastline

Headlands and bays Headlands are promontories of resistant rock and bays lie in between where 
these have been eroded back

Sand dunes Coastal sand hill above the high tide mark

Spit A finger of sediment extending from the shore caused by deposition

Stack An isolated pillar of rock left when an arch has collapsed

Wave cut platform A rocky level shelf representing the base of retreated cliffs

Concordant coastline - Dorset Discordant Coastline - Dorset

Durdle Door (arch)
Lulworth Cove
Kimmeridge (Wave Cut Platforms)
Seacombe (cliffs)

Durlston Head (Headland)
Swanage bay
Old Harry (stack)
Studland sand dunes
Sandbanks (beach and spit)

Coastal Management Case Study: Lyme Regis in Dorset

Reasons for 
management

*Town has been built on unstable cliffs. Coastline is eroding more rapidly 
than any in Europe due to the powerful waves from the South West
*Many properties have been destroyed or damaged
*Considerable erosion of the foreshore
*Sea walls have been breached many times

Management 
strategy

*Lyme Regis Environmental Improvement Scheme was set up in 90s
*Long term coastal protection and reduce threat of landslips
*Work completed in 2015
Phase 1 (completed 1995): -  New sea wall east of Rver Lim; £1.4 million 
project to stabilise cliff
Phase 2 (Completed 2007):- £22 million improvements – extensive sea wall 
and promenade, creation of wide sand and shingle beach, extension of rock 
armour at the Cobb
Phase 3 (not undertaken):- Plan to prevent landslips to west of Cobb not 
undertaken as costs outweighed benefits
Phase 4 (completed 2015): Focus on east of the town; £20 million and 
involved – constructing a new 390m sea wall, nailing, piling and draining to 
stabilise the cliff and protect 480 homes

Resulting 
effects and 
conflicts

✓ New beaches= increased visitor numbers=seafront businesses are thriving
✓New defences have stood up to recent storms
✓Harbour is now better protected, benefiting boat owners and fishermen
increased visitor numbers – conflict with local people
increased traffic and litter
some people think new defences have spoilt the natural environment
new sea wall may interfere with coastal processes – affecting neighbouring 
stretches of coastline
stabilising cliff will prevent landslips that may reveal important fossils
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Based on some key knowledge from your History or Geography knowledge organisers, can you assign different parts of this 
knowledge to images to help you remember this in the future? Consider your images carefully. 

Image Key Knowledge Image Key Knowledge
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Acrylic Painting Techniques

WASH: You can treat acrylic like watercolour when you dilute the paint 

with enough water. You can use the watered-down paint to apply 

translucent washes on your surface. However, unlike watercolour, the 
acrylic paint will set permanently.

SPLATTERING: Using a 

fairly wet brush, you can flick or 

splatter paint onto a work 

surface for an uneven splatter 

effect. It’s fantastic for creating 

an abstract landscape or a 

starry night or for just adding 
texture to a piece.

DABBING: Using a corner of a sponge or even a piece of paper 

towel, you can dab on accents of colour. Think of it like very 

artistic sponge painting. Dabbing adds a lot of texture and 

movement to a piece. For instance, on the painting above, 

dabbing with a sponge perfectly captured the texture and 

movement of trees swaying in a light breeze.

PALETTE KNIFE: Applying paint with a palette knife is an 

instant way to make your painting “artsy.” It might seem 

intimidating or advanced, but it’s a technique accessible even 

to beginners. Simply use the palette knife to scrape up a bit of 

paint and apply it to your work surface. Pretend that 

you’re artfully spreading buttercream on a cake or even butter 
on bread, and you’ll get the idea pretty quickly.

DETAILING: A small, fine brush can be 

used to apply details, such as the 

whites of eyes or the glisten on the 
wing of a bird. 

UNDERPAINTING: Start your painting by creating a 

“sketch” of the image in paint. Often this is done in 

a colour that contrasts with the palette you have in 

mind for the finished piece. You can paint over the 

underpainting entirely using opaque acrylic to cover 

any evidence of the paint below, or you can let 
parts of it shine through for a dimensional effect.

LAYERING:  which can be combined with either of the two above 

methods, is simply to paint in layers. This means that you’ll build 

the painting from the bottom up. You’ll start by painting big blocks 

of colour, often as washes, and then adding more and more 

refinement as you add layers.

MIXING: Creating a family of colours or tones to work with in a 

painting can help you create subtle variances in your painting. 

Whether it’s slight varieties of skin tones or varying shades of pink, 

having a family of tones pre-mixed before you paint can really help 
streamline the process.

Art
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DT: Engineering 

Page 30

Aesthetics – What the product looks like, style, colour 

etc.

Customer – Who is the target market, how it will appeal 

to them, what Anthropometrics/ ergonomics will be used

Cost – cost to make, cost to sell

Environment – where it will be used, is it sustainable

Safety – how it will be safe to use, what standards and 

regulations it meets

Size – what dimensions it will be, as well as components 

and parts

Function – what the purpose of the product will be and 

what features it has

Materials – what it is made from

Manufacture how it will be made



DT: Engineering 
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Start at the corner all lines 
projected back at 30◦

Start with front ‘face’ then 
project back at 45◦

DT: Engineering 
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Development and refinement of ideas:

Initial designs:

Use the words in the assessment objective to help 
you understand what it is you should do:
Personal and meaningful response –Your response to 
a source should be personal to you.  What your 
feelings and reactions are.  It must be meaningful by 
relating to your source inspiration.  Make sure 
everything links and is not random.
Demonstrates understanding of visual language – being 
able to combine different textures, colours, techniques 
in an aesthetically pleasing way.

GCSE Textiles  -  AO4                                                                 

Present a personal and meaningful response that 

realises intentions and demonstrates understanding of 

visual language.

Design Development – sketchbook pages

Create a wide range of fabric samples 
before creating your final design

Final design – label with techniques you intend to use 

DT: Textiles
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Based on your OPTION 
SUBJECT, recall any key 
information from the current 
topic you have been studying. 

Page 36



Unit R185 – Performance and Leadership in Sports Activities

By the end of this topic, you should be able to evaluate 

your own performance in planning and leading a sports 

activity session…

5.1 Review your leadership of a sports activity session

5.1.1 Planning 

• Positives - What went well

• Negatives – What didn’t go well

5.12 Leading 

• Positives - What went well

• Negatives – What didn’t go well

5.1.3 Improvements that could ne made

5.1.4 Opportunities to develop leadership skills in the future

Exemplar:
My first strength was my creativity within my session plan. I planned two thoughtful drills which I researched on the internet. 
This meant that I knew exactly how to set them up and I had all the distances written down so the spacings were realistic which 
meant that the drills ran smoothly. The teacher that observed me said that my drills were very good and that everyone was 
motivated. 
Once I explained my drill the class engaged in the drill fully and seemed to really enjoy it and they looked like they were trying 
hard. I made it a competition by saying that pupils had to grab a bib once they had scored and take it back to their team and 
then the first team back with all their bibs were the winners. This motivated both teams as they could see the other teams 
getting bibs and were able to see if they were losing so that motivated them to try even harder. 
Pupils were demonstrating a good shooting technique and they started to score more baskets as the session went on. I was 
really pleased with this drill and think that it worked well. 

Some issues that may have happened in your 
session:

1. You only spent 3 minutes on a drill and 
when moved on. Group could not do the 
next drill.

2. Learners weren’t motivated to do the 
drills.

3. You couldn’t see all the group as you were 
leading the session.

Consider what you could do differently next 
time.

Sports 
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Year 11 Dance: Creating a dance

How to select your stimulus 

➢ When you have an idea for your dance and you think it will fit the theme, research it further, see what information  you can 
find that will help you. 

➢ Is there any professional works that you can find that are similar that can help influence your work?
➢ Create  a detailed mind map of your ideas to help you when you are in the creative process. Think of the emotions, the 

energy, the dynamics, type of movements, genre etc. that are needed to help meet with your stimulus and tell your story.
➢ If the mind map is hard to complete or a bit empty, don’t be afraid to "bin" that stimulus and try another one
➢ What social, historical, cultural, political or community will influence your work? 

Dance

Page 38

Choosing your stimulus

• A stimulus is something that inspires you to create a dance and provides a 
starting point for you to explore movement ideas.

• Artists respond to the world around them, whether they use movement, 
sound, images or words.

• Some artists have an important or serious message to communicate.

• Some artists enjoy playing with the material and ideas that they generate.

• You can stick very closely to the stimulus using it to guide or shape the 
material.

• Your dance might develop in a different direction, once the stimulus has 
done its job of getting you started.



Unit RO34: Creative and therapeutic activities TA4 Planning and delivering a creative session

Useful sentence starters:
The impact is...
As explained by ... 
This is important because...
In reflection ... 
Overall ... 
I think that ... 
Their needs would be met by...
This is suitable because ... 
The benefit is...
The advantages is ...

Furthermore
As well as
Another essential point
Consequently
Firstly, . . . secondly, . . . 

thirdly, . . . finally, . . . 

Delivering a creative activity:
• Introduce the activity
• Aims
• Content
• Settle the individual
• Supervise the activity
• Encourage participation
• Intervene when necessary
• Provide support
• Maintain safety
• Keep to timescales replenish 

resources/materials
• Collect feedback

Planning/aims of the activity:
• The purpose
• Timescales
• Resources needed
• Safety
• Communication
• Appropriateness
• Methodology
• Demonstration
• Group work
• Individual contribution
• Feedback methods

Evaluation
• How to use feedback
• Self-reflect
• Review strengths and 

weaknesses
• Communication skills
• How you encouraged 

them
• Suggest improvements: 

What would you do 
differently, why?

Health and Social 
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Based on your OPTION SUBJECT, create questions for each 
square on the grid. Once you’re done, take it in turns to roll 
two dice and answer the corresponding questions. 
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Invasion of the Body Snatcher- 1956

Context of the film:

The events before and after the making of the film.

• The Cold War- a long period of tension between the US and Russia;

• Communism is system of social organisation in which all property is 
owned by the community and each person contributes and receives 
according to their ability and needs;

• Communism was a threat to the US, as the US was recovering from 
the Great American Depression;

• The space Race between Russia and America;

• Americans believed in aliens after the Roswell incident in 1947;

• Fear of brainwashing in American society., as a result of the Korean/ 
Vietnam War

• The aliens ‘pod people’ represent American fears of Russian invasion

E.T- 1982

Context of the film:

America in the 1980s

• Lost trust in its government, its army and with each other. 

• President Nixon – Watergate Scandal- cash was stolen to help fund 
his re-election campaign.

• If the President directly lied to the American people, you can see why 
the early 1980’s was seen as a period of distrust in American society. 

• The biggest difference between the 1950s and 1980s was thus an 
increase in lone parent families,

• There was a huge rise in the divorce rates

• The government were not trusted – Vietnam and a whole series of 
events in the 1970s meant that Americans did not trust authority

Film Studies 
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Types of play Definition

Solitary Play Playing alone.

Parallel Play Playing alongside others.

Associative play Some playing with each other.

Co-operative play Playing with someone else.

Types of play What is it? Examples

Manipulative Play
This involves children using their hands, (fine motor 
skills). For example, to move, turn or screw things to 

make them fit.

· Puzzles;
· Mark making (drawing/ painting/ writing);
· Shape sorters;
· Threading beads;
· Craft activities.

Co-operative play:

Play which takes account of others actions within 
their play together: sharing, group play e.g. shop 

keepers and customers or games that have rules to 
follow.

Board games;
· Circle games (here we go round the mulberry bush/ the farmers in his 
den);
· Playground games (what’s the time Mr. Wolf?);
· Imaginary role play (dressing up/ toys/ teddies/ tea sets);
· Imaginary play with small world toys (cars/ farm set/ dolls house).

Solitary play:
Where the child plays alone, in their own space, 
exploring and experimenting with objects.

· Imaginary play (role play/ small world play);
· Puzzles;
· Books;
· Video/ computer games.

Physical play:

Play that involves gross motor skills, the muscles and 
moving around, such as football or a climbing frame.

· Ball games;
· Running/ jumping/skipping/ hopping/ crawling etc;
· Playground equipment (slides/ swings), Ride– on– toys and bikes;
· Push and pull toys;
· Dancing.

Creative play: Where children experiment with materials, collage, 
painting, music, imagination.

· Music and dance;
· Mark making (painting/ drawing/ writing);
· Making models;
· Sand and water play;
· Stories and imaginary play.

TA2: Stages and types of playChild Development 
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Creative iMedia
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Mind maps are a great way to revise key 
information. Have a read through the information 

on your OPTION SUBJECT and then use the 
information below to help you create mind maps.
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Fancy some additional Class Charts points? Impress your teachers with any of these BHAmazing pieces of vocabulary, and they will award you extra CC points. 
Challenge: Can you use them in any sentences and show a member of the Senior Leadership Team?

Word List 1 Word List 2 Word List 3 Word List 4 Word List 5 Word List 6 Word List 7

Myriad (adjective) – 

many

Assert (verb) – state 

a fact 

confidently or 

forcefully

Egregious 

(adjective) -

outstandingly 

bad

Erroneous 

(adjective)- 

wrong

Engender (verb) – 

to cause

Employ (verb) – to 

make use of

Salient (adjective) – 

most 

noticeable and 

important

Advantageous 

(adjective) – 

providing an 

advantage / 

beneficial

Galvanize (verb) – 

to shock or 

excite 

someone into 

action

Substantiate (verb) 

– to provide 

evidence

Caustic (adjective) – 

mean / harsh

Elucidate (verb) – to 

make clear

Esoteric (adjective) – 

likely to only be 

understood by a 

small number 

or people / 

obscure

Tenuous (adjective) – 

weak or fragile

Perfunctory 

(adjective) – 

carried out with 

minimal effort

Moral (noun) – a 

lesson

Autonomy (noun) – 

independence

Assertive (adjective) 

– confidence

Conceited (adjective) 

– excessively 

proud / vain

Superior (adjective) – 

better than

Tension (noun) – 

feeling of 

anxiety or 

nervousness

Oblivious (adjective) 

– unaware

Naïve (adjective) – 

Inexperienced / 

unaware

Pretentious 

(adjective) – 

arrogant

Pompous (adjective) 

– arrogant

Privileged (adjective) 

– having an 

advantage over 

other, usually 

wealth

Compassionate 

(adjective) – 

sympathetic

Vindictive (adjective) 

– spiteful, cruel

Duplicitous 

(adjective) – 

having two 

sides

Narcissistic 

(adjective) – 

self-obsessed

Omniscient 

(adjective) – all-

knowing

Gullible (adjective) – 

believes things 

easily

Supercilious 

(adjective) – 

arrogant

Tyrannical 

(adjective) – a 

cruel dictator

Brazen (adjective) – 

bold, shameless

Elusive (adjective) – 

mysterious

Chauvinistic 

(adjective) – 

has an attitude 

of superiority to 

opposite sex

Materialistic 

(adjective) – 

cares for 

objects and 

commodities

Prophetic (adjective) 

– able to 

accurately 

predict

Impulsive (adjective) 

– rash / 

careless

Sentimental 

(adjective) – 

emotional

Bawdy (adjective) – 

rude or vulgar

Hypermasculine 

(adjective) – 

overly masculine

Atavistic (adjective) – 

has 

characteristics of 

an earlier 

generation

Troglodytic (adjective) 

– like a caveman

Apathetic (adjective) – 

indifferent / lazy

Segregated (adjective) 

- separated

Misogynistic 

(adjective) – 

hateful towards 

women

Choleric (adjective) – 

quick-tempered, 

angry

Secular (adjective) – 

not religious

Oppressed (adjective) 

– subjected to 

cruel 

mistreatment

Subservient (adjective) 

– obedient / 

submissive

Exploit (verb) – to use 

someone for your 

own good

Epiphany (noun) – a 

sudden 

realization

Façade (noun) – a front 

(to ‘wear a 

façade’ means 

you wear a 

metaphorical 

mask, covering 

your true 

emotions or 

character)

Microcosm (noun) – a 

smaller 

community 

which represents 

a larger one

Aloof (adjective) – 

stand-offish

Degenerate (adjective) 

– disgusting

Depraved (adjective) – 

immoral / evil

Feral (adjective) – wild

Metamorphosis 

(noun) – a 

change / 

transformation

Abhorrent 

(adjective) – 

repulsive

Abhor (verb) – to 

hate

Fate (adjective) – 

destiny

Integral (adjective) 

– important

Demise (noun) – a 

person’s 

downfall or 

death

Ridicule (verb) – to 

make fun of

Deride (verb) – to 

mock

Contempt (noun) – 

hate

Hysterical 

(adjective) – 

uncontrolled 

emotion
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My BHAmazing vocabulary, written in sentences:

1.  

2.  

3.  

4.  

5.  

6.  

7.  
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